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INTRODUCTORY NOTE  2 
by Professor John Pike 

As Chairman of the Governors of the East Essex Adult Community 
College, I was delighted to learn that the EAGA Charitable Trust had 
agreed to fund a pilot project in the East Essex Adult Community 
College to determine whether energy efficiency could be a valuable 
study for Adult Basic Education students. As an academic, I was further 
delighted to hear that the Trust favours academic supervision of such 
projects and that the College's Adult Basic Education Co-ordinator had 
invited me to act in this capacity. 

The Project itself is both educationally exciting and socially worthwhile. It 
represents a recognition of the high standing that the College has, 
resulting from its record of pioneering and innovative development. This 
includes EU-funded work, which is a tribute to educational excellence in 
the County of Essex. It is socially worthwhile because energy efficiency 
advice ( "Energy Awareness" in the terminology of the project) is a key 
to the problems that confront all governments, at both local and national 
level, in trying to encourage citizens to act to combat environmental 
pollution and global warming. Using the subject as a vehicle for adult 
basic education studies opens up a whole new constituency for energy 
awareness teaching and brings immediate cash-saving benefits to 
sections of society that include many disadvantaged and less well-off 
households. 

It has certainly been a challenging venture. The EAGA Charitable Trust 
has not only been generous in funding the Project but has also been 
understanding in helping us to deal with unexpected problems.That, of 
course, is the essence of research; to identify problems and to develop 
solutions to carry forward new ideas. 

In commending this Report to a wide audience, I would like to place on 
record my thanks to the EAGA Charitable Trust, to NEA ( The national 
energy action charity) for technical support and training, to Prudence 
Jones and the College staff who worked on the Project, to the 
courageous students who acted as "guinea pigs" in undertaking the pilot 
courses, to the local Essex firms who provided sponsorship for 
additional activity and especially to the Tutors who bravely submitted 
themselves to obtaining the demanding NEA/City and Guilds Energy 
Awareness Certification that was necessary to start the Project. Their 
efforts have produced nationally significant results; supporting the 
original hypothesis and pointing the way ahead. 
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1 EXECUTIVE SUMMARY.  

 

1.1.  During 1995, curriculum development staff at the East 
Essex Adult Community College indentified home energy 
conservation studies as a possible new focus for Adult Basic 
Education (ABE) teaching. 

 

1.2.  The subject was judged to be topical, supported by 
government, of growing public interest, offering opportunities for 
literacy, numeracy and other basic skills teaching and ,above all, 
offering "real life" exercises to support theoretical learning. The 
energy/cash saving and comfort improvement resulting from 
"Energy Awareness" is especially pertinent to the lives of most 
ABE students, a high proportion of whom come from groups with 
above-average representation in financially disadvantaged and 
"fuel poor" households. 

 

1.3.  Financial constraints on the College prevented the idea 
being taken forward beyond a level of 'amateur enthusiasm' 
because it required staff resources to undertake additional 
training, to develop course material and to teach a pilot course. In 
September 1995, to overcome the financial problem, the EAGA 
Charitable Trust was approached and agreed to fund a trial project, 
to run during 1996. 

1.4. The aim of the Project was to ascertain whether home 
energy conservation studies could be a new focus through 
which ABE students could be enabled to develop their basic 
literacy, numeracy, communication and access skills. 

1.5. Considerable resources were devoted to promoting two pilot 
courses but it proved difficult to recruit students. This is an 
endemic problem in ABE, which was clearly not overcome by this 
new subject. Personal recommendaton remained the main source 
of recruitment, suggesting that public perception of energy 
conservation - or the appropriateness of the current vocabulary -
does not match the enthusiasm of energy conservation supporters 
and officials. 
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1.6. Two trial courses covered two different student groups: one 
predominantly catering for those with learning difficulties, the other 
catering for Basic and Post-Basic students. At the same time, 
home energy conservation studies were introduced and trialed 
variously in existing Foundation Skills classes. 

1.7. The Project proved that the subject is eminently suitable 
and has value and potential in ABE teaching. Evaluation and 
feed-back from students and Tutors was entirely positive. 

1.8.  Material developed during the Project has produced a 
Course Pack, for a 15-week , "Warmth Without Waste" course, to 
enable the teaching to be replicated by any ABE establishment. Its 
material could also be used selectively to enhance existing 
Foundation Skills teaching, as well as for the Course itself. 

1.9.  In addition to the main recommendation, that other ABE 
establishments should integrate Home Energy Conservation 
studies into their curriculum, a number of recommendations are 
directed to the Environmental and Energy Management Directorate 
(EEMD), to the Energy Saving Trust (EST), to NEA and to 
CREATE (Centre for Research,Education and Training in Energy). 

1.10. The College is proceeding with a,"Warmth Without Waste" 
course during the Spring of 1997, through its own resources. It will 
continue to use the course material in its existing ABE work and 
will be prepared to offer consultation to other ABE establishments 
wishing to use the Course Pack and to bodies wishing to take 
forward development. 

1.11.  Work is needed on promotional activity and student 
recruitment. It would be useful for a course to be trialed and 
monitored in an urban situation. This could well be an area where 
EEMD and/or EST could contribute to carrying foward this Project 
because it is an area where marketing skills need to be applied. 
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2. PURPOSE OF AND BACKGROUND TO THE PROJECT 

 

2.1.  A major and on-going challenge for those involved in Adult 
Basic Education (ABE) is to find and develop topics for study that 
will arouse and maintain the interests of students. ABE itself is 
concerned with the needs of some 6.5 million adults who lack 
basic literacy, numeracy, access and communication skills and for 
whom the very step of undertaking a course is a challenging and 
stressful undertaking. The teaching materials required are far 
removed from those commonly used for children, who are the 
more usual recipients of teaching at this level, and the days are 
long past when ABE students would be 'fobbed off with "Peter and 
Jane". They are adults, with adult interests and needs and can 
only be expected to persevere with an ABE course if the 
delivery/teaching materials match those interests and needs. At the 
same time, they have, perhaps, an even greater need than children 
to work with teaching material that is immediately relevant to "real 
life". 

2.2. In 1995, ABE curriculum discussions at the East Essex Adult 
Community College (EEACC) suggested that the study of energy 
conservation in the home could be a new focus for ABE teaching. 
It was identified as a topical subject that appeared to have strong 
official support, one that students would recognise as yielding cash 
saving and comfort improvements and one that would offer a wide 
range of opportunities for developing literacy and numeracy skills. 
Accreditation was not a prominent aspect at this stage but it 
subsequently became a major benefit and innovation. Although 
these advantages were identified, the College felt that it was 
unable to take the idea forward - except in the most informal ways 
by interested individuals within other duties - because little or no 
money was available for the development work; items such as staff 
training and additional course teaching requiring real, additional 
cash. 

 

2.3.  The College ABE Curriculum Co-ordinator had seen an 
EAGA Charitable Trust leaflet at an NEA-sponsored event and 
approached the Administrator. A proposal for Trust funding was 
prepared, submitted to the Trustees in September 1995 and 
received their approval. 
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2.4. The aim of the Project was to ascertain whether the study 
of home energy conservation could be a new focus through 
which ABE students could be enabled to develop their basic 
literacy, numeracy, communication and access skills. The 
Project method would involve training a group of ABE Tutors in 
what NEA term, "Energy Awareness", developing teaching 
materials, developing and running pilot courses, recruiting students 
and assessing the effectiveness of the new focus. 

2.5. The decision to approach the Trust for support was taken 
because of its interests in and focus on the energy problems of 
low-income households. Very often the problems of low-income 
status are associated with poor literacy and numeracy skills; so 
that those concerned in this way tend to be strongly represented 
among ABE students. At the same time, it was realised that, if low-
income households could learn how to save money through saving 
energy, whilst developing their basic skills, they would derive the 
benefits of warmer, more comfortable homes and financial 
savings; in addition to improved self-confidence in their 
educational abilities. 

2.6. The East Essex Adult Community College serves the towns of 
Maldon, South Woodham Ferrers, Burnham-on-Crouch and 
Wickford, plus their extensive rural surroundings of small 
settlements in a largely remote part of Essex. This area represents 
a population of 76,000, largely less well-off than the more popular 
image of "Essex Man and Woman". The College, part of Essex 
County Council Community Education Department, has among its 
remits, to deliver ABE teaching to adults with basic skills needs in 
this area. (Work by the National Child Development Study 
indicates that some 12% of the UK adult population has difficulty 
with basic literacy and numeracy skills. The EEACC geographic 
area of responsibility therefore has, potentially, several hundred 
adults in need of such help.) The College has achieved the Basic 
Skills Agency 'Quality Mark' for its Basic Skills provision, fulfilling 
the 12 criteria for quality provision. ( See inside leaflet, "Returning 
to Learning", Appendix A). 
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2.7.  Identifying and approaching this clientele is difficult and 
requires great sensitivity. Similarly, it is difficult to maintain the 
interest and perseverance of those students who are already 
identified and involved. Home energy conservation studies were 
thought to be useful in both out-reaching to new students and in 
retaining the interest of existing ones. 
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3 METHOD AND DEVELOPMENT.  

3.1. As would be expected in a project to break new ground, 
those concerned had to be prepared to take a pragmatic and 
flexible approach as the experiment revealed unexpected 
problems and opportunities. Besides testing the original premise, 
the Project has yielded useful lessons for those attempting 
replication and has suggested avenues for further study and 
experiment, particularly where publicity and student recruitment are 
concerned. 

3.2. The original intention was to train a group of ABE Tutors 
through the NEA/City & Guilds Energy Awareness Certificate. 
They were already qualified and experienced in ABE teaching. 
(The basic requirement for ABE Tutors is: City & Guilds 9282, -3 or 
-4, City & Guilds 9285 or the RSA Diploma in Teaching Basic 
Skills, plus City & Guilds 730 Stage I and Stage II - in addition to 
any other qualifications; such as, Certificate of Education, degree 
in other subjects, professional qualification etc.). It was evident 
that their educational abilities would enable them to cope well with 
the 3-day course and examination; even though there was clearly 
apprehension about testing themselves in a "technical" subject. 
Adding this training to their educational skills would enable them to 
teach "Energy Awareness" with confidence.  Eight Tutors 
undertook and achieved the qualification. 

3.3. It was also originally thought that the additional NEA 
"Training the Trainers" course would be necessary to run the 
Project because it was anticipated that students would progress to 
C & G certification. Five Tutors undertook this additional 
certification but it was subsequently found to be unnecessary 
because the Pilot Courses did not lead to City & Guilds Energy 
Awareness certification. Omitting this additional teacher training 
would represent a saving of time and money in any replication but 
would, of course, have to be reconsidered if the 15-week course 
were to be used other than in an ABE mode; for example, as a 
route towards Energy Awareness certification for slower learners or 
to avoid stress in others. 
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3.4. Once the ABE Tutors had been trained in "Energy 
Awareness", it was intended that they should incorporate this 
knowledge into their existing ABE work and that, in addition, one 
Project Worker would be appointed to research and develop a 15-
week Home Energy Efficiency course for a group of ABE students, 
recruited specifically for that course.  From these activities, 
teaching material would be developed, including a Teaching Pack 
for the special course, if it proved successful and effective. These 
materials would be made available to enable the work to be 
replicated by other establishments concerned with ABE. 

3.5. In setting up the special course, it was recognised that, by a 
quirk of geography, an informal division of the potential students 
was producing one group with a high proportion of students with 
learning difficulties and a second group of students with abilities 
ranging from Basic to Post-Basic and this grouping happened to 
occur around two different locations. It was therefore decided to 
appoint two Project Workers - to develop and trial the 15-week 
course separately with each group but with close co-ordination and 
exchange of experiences. The development of each course is 
described in Section 4, "The Two Pilot Courses", with particular 
reference to difficulties that emerged concerning promotion and 
recruitment. 

3.6. It was thought that a 15-week course, giving a much slower 
and less intensive rate of teaching and learning than the 3-day 
NEA/City & Guilds course, plus far more time for home-work and 
revision, would lead to Energy Awareness certification for the 
students; hence the originally conceived need for the additional 
"Training the Trainers" certification. However, it was soon evident 
that this would not be practicable, both because of the level of 
understanding and learning demanded and because it would be 
inappropriate to expose the students to the stress of the formal and 
intensive examination. It proved to be more reasonable to develop 
a route that would lead to accreditiation towards City & Guilds 
Wordpower and Numberpower, plus a "stand-alone" module of 
accreditation in Home Energy Conservation Studies, accredited by 
the College with NCFE - another external accrediting body. 
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3.7. The two Pilot Courses ran during the Spring and Summer 
Terms of 1996 but the course involving students with learning 
difficulties had to be extended by 3 weeks, into the Autumn Term, 
to cover the material. In addition, an internal "examination" was 
devised and trialed with this group. 

3.8. These Pilot Courses were run by the Project Tutors, whose 
brief included publicity and marketing, teaching the courses, 
producing teaching material and producing a Course Teaching 
Pack. They had also to liaise with the other ABE Tutors, who were 
using their Energy Awareness training on their existing courses, to 
co-ordinate their activities and to draw on their experiences for the 
production of teaching materials. The Project Tutors were also 
using the energy material in their own existing foundation skills 
classes. 

3.9. Academic over-viewing of the Project was provided by Prof. 
John Pike of Anglia Polytechnic University, which included 
attending Project Progress Meetings and contributing to the 
development work. The Progress Meetings also included the 
College Principal and, for some meetings, a representative of the 
EAGA C.T. Trustees. 

3.10. In September 1996 the Trust's permission was sought and 
obtained to extend the original period of the Project, to cover the 
unforeseen extension of the Pilot Course for students with 
learning difficulties. This extension was achieved within the 
original funding. 

3.11. The Course Teaching Pack was successfully prepared for 
use with a 15-week course that was scheduled to be trialed "live" -
in the sense of being run without subsidy - in the early months of 
1997; that is to say, subsequent to the preparation of this Report, 
which covers the work funded by the Trust. This pack will be 
offered to other organisations in the UK that offer ABE teaching, 
enabling Home Energy Conservation Studies to be incorporated 
into their services. 
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4. THE TWO PILOT COURSES.  

4.1. As previously explained ( 3.5, above.), although the original 
project plan was to run one trial course, circumstances arose that 
made it convenient to run the same course for two separate groups 
- in parallel, giving the unexpected advantage of examining the 
appropriateness of the course content for two different sets of 
potential students. 

4.2. 'Course A' was trialed with a group with a high proportion of 
students with learning difficulties. Since this target group was 
already involved in ABE work with the Project Tutor concerned, the 
Project would be a matter of using Energy Awareness training 
mainly to re-motivate and retain ABE clients, who were already 
"captured" by ABE; rather than using it to attract new students. 

4.3. 'Course B' was aimed at attracting new, potential ABE users 
whose abilities might range from Basic to Post-Basic. Clients were 
sought through using a wide range of promotional activity in the 
Wickford and South Woodham Ferrers areas. As it turned out, the 
students who actually expressed interest and/or joined the course, 
were from existing Foundation Skills courses. Students new to 
ABE did not respond. In this respect, the recruitment was similar 
to that of Course A but the groups were entirely different in terms 
of learning ability and there remained a valid research reason for 
continuing with the two-track trial. 

4.4. Both courses were scheduled to run from March through the 
Spring and Summer terms but Course A, as will be explained, was 
extended into the following Autumn term. Both set out with the 
same Work Plan, Content and Intended Learning Outcomes. 
( Appendix C). Both were free to the students, the costs being met 
from the EAGA/CT grant. 

4.5. The following reports on each of the courses are very much 
in the nature of summaries as far as ABE technicalities are 
concerned. For the purposes of this Report, it is considered 
inappropriate to explain and/or discuss intricacies such as 
Wordpower or Numberpower accreditation or various levels of 
attainment. Instead, it is considered sufficient to record evidence 
that "Energy Awareness" had proved to be an effective new focus 
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for ABE teaching. Even the problems of recruiting new students 
are those that are common to all ABE work and are not necessarily 
special to "Energy Awareness". However, those difficulties are 
discussed because those who devised the Project had concluded 
that, in addition to its pedagogical novelty and usefulness , the 
subject is "hot" in public interest. The Project has demonstrated 
that this is certainly not so. 

4.6. COURSE 'A'.  

4.6.1. Apart from a shared local radio event and the fact that both 
courses appeared in the College's Annual Prospectus ( Appendix 
B) as two Foundation Skills courses, under the title, "Warmth 
Without Waste", each had its own promotional programme, 
devised by each Project Tutor but co-ordinated by the Project 
Director. 

4.6.2. For Course A , the Project Tutor made two appearances on 
BBC Radio Essex to explain the course, achieved editorial and 
advertisements in four local newspapers, made personal visits to 
local community organisations concerned with the target group, 
distributed leaflets and carried out internal College publicity. In 
spite of this intensive and targeted publicity, only two students had 
enrolled when the course started on 7th. March 1976. (Without the 
EAGA/CT funding for the research project the venture would 
normally have had to be terminated because 8 is the minimum 
number for which a course may be started. There is little or no 
money available now for purely experimental and developmental 
work of this nature. ) However, by personal recommendation the 
numbers subsequently rose to 11.(Revision sessions were 
arranged for late-joiners. One student left after Session 12, due to 
hospitalisation.) 

4.6.3. The Course was taught on the premises of the College at 
Maldon, where some re-arrangement had to be made to ensure 
ground-floor access - the College being presently without lift 
facilities. 

In the light of experience, the Project Tutor decided to omit work on 
meter-reading and electricity bills and to provide additional work on 
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running-costs and temperature conversion. Students also reacted 
unfavourably to the sessions on how different heating/hot-water 
systems may be recognised and how they operate.( This was 
common to both groups.) Otherwise, the original course content 
was followed. The Tutor also devised a Revision Quiz for all 
examination topics and presented it in a particularly light-hearted 
manner. All students felt very threatened by the prospect of even 
an internal examination but the Tutor was determined to proceed 
with it, to give the students a sense of achievement. This would be 
in addition to their achieving Wordpower credits as a normal part of 
the ABE intentions. 

4.6.4. All but one of the students undertook the examination. All 
passed, including one who required a scribe, and two gained 
Distinction'. A special certificate presentation event was arranged, 
at which each student additionally received an energy-saving light-
bulb(donated by Eastern Electricity), a thermometer (donated by 
Esso) and an NEA mug (donated by NEA). 

4.6.5. Feed-back was positive from all students and, where 
applicable, from parents and carers. The Project Tutor considered 
that the course had special significance because there is a clear 
need for students with learning difficulties "living in the community" 
to be aware of energy topics to alleviate their financial 
circumstances. The selection of case-histories and personal 
comments (in Appendices D and E) movingly enforce this view. 

The subject matter was clearly demonstrated to be an effective 
motivating tool for ABE studies among such a group, with students 
gaining a variety of Wordpower credits and basic skills.  It 
stimulated learning and improved confidence. In particular, it 
provided opportunities for making calculations that were real and 
meaningful to the students' own lives.ln addition, most took 
energy-saving and/or comfort-enhancing measures as a result of 
the course and were even able to pass on 'tips' to friends and, in 
one case, to parents. 



14 
4.7. "COURSE 13" 

4.7.1. As with Course A, there was a considerable promotional 
effort, aimed chiefly at attracting new students to ABE, but 
invitations were also given to all members of existing Foundation 
Skills classes in the areas. Posters were displayed in many 
community locations: schools, play-groups, mother-and-toddler 
groups, community centres, libraries, churches, health centres, 
doctors' surgeries, CABx and charity shops. In addition, direct 
personal contact was made with 'Gingerbread', (1-lomestarl, groups 
for the disabled and tenants' associations. These contacts were 
usually by telephone, followed by a visit. There was publicity in the 
local press and one live interview on BBC Radio Essex. The 
Tenants' Associations were invited to a public information meeting. 

4.7.2. Although responses to these promotional efforts resulted in 
energy-saving 'tips' being passed on by the Project Tutor ( She 
had, of course, achieved C & G Energy Awareness certification, 
plus NEA 'Training the Trainers' certification.), only 5 students 
initially enrolled for the course, from 9 applicants. Two of these 
applicants had to drop out because of ill health. Others were 
unable to attend on the day and time agreed. 

4.7.3. The radio interview produced good responses to a quiz that 
was included but produced no students. No-one attended the 
public information meeting and there was no response to the press 
nor to the poster publicity; even after the word "energy" was 
dropped and the title, "Warmth Without Waste" was tried. 

Most of the interest came from students in existing Foundation 
Skills classes, whose Tutors were able to recommend the course 
after interest had been aroused with an energy quiz. ( Most of 
these tutors had undertaken the Energy Awareness certification). 

4.7.4. In reviewing the promotional and recruitment difficulties, both 
Project Tutors felt that there was a strong element of 'seasonality' 
in student response and that much of the effort that was made 
outside the heating season was probably wasted. The Project 
Tutors had no optionbut to follow the original timetable - simply 
because of its schedule and reporting programme - but it would be 
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useful if those replicating the course elsewhere were aware of this 
and could trial other approaches at other times of the year. 

4.7.5. The whole course content was covered in the planned 15 
two-hour sessions, over a period of 15 weeks, in the William de 
Ferrers Centre in South Woodham Ferrers. Two of the students 
achieved several Wordpower credits, backing up and linking with 
their Foundation Skills classes. 

4.7.6. It was originally anticipated that this group of students might 
wish to sit the City & Guilds Energy Awareness examination but 
experience proved that this would not be appropriate. Far more 
time would have been needed for revision and examination 
technique and this became evident too late for an alternative 
examination to be set - as had been arranged for students on 
Course A. As with Course A Students, the sessions on how 
different heating/hot-water systems operate aroused little or no 
interest. More attention would have been welcomed on 
condensation and mould-growth problems. 

4.7.7. As far as ABE issues are concerned, the course proved 
valuable in adding a new dimension to the theoretical skills already 
gained from numeracy classes. It allowed students to apply their 
knowledge in a really practical context. It also enabled gaps in 
knowledge and understanding to be identified; again, thanks to the 
practical applications demanded by the course exercises. There 
was similar benefit in literacy, communication and access skills. 
Energy Awareness is valuable in demonstrating the "real life value" 
of ABE skills. This was articulated by students commenting on this 
course but could also be inferred from the evaluation comments of 
students on Course A. 

4.7.8. Feed-back was positive from all participants. All took 
energy-saving and/or comfort-enhancing measures and were able 
to pass on their new knowledge to others. A selection of comments 
is included in Appendix D. 
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4.8.  CONCLUSIONS FROM THE COURSES.  

4.8.1. All concerned with devising, developing, promoting and 
running the trial courses were well experienced in the difficulties 
that are involved in launching new ABE courses; or in attracting 
ABE students to any course. However, the poor response to the 
unusually intensive promotion of these courses came as 
something of a surprise. The fact that most places were filled by 
personal recommendation suggests that the promotional message 
was just not getting through. "Energy Awareness" is a difficult 
concept, even to describe an energy advisers course, and clearly 
meant nothing to the ABE clientele. When the course title was 
changed to, "Warmth Without Waste", there was an improved 
response but the full impact of this will not be evaluated until the 
Spring of 1997, when the first "real" run of the course takes place 
outside the funding period of this Project. 

4.8.2. More work needs to be done concerning presentation and 
promotion of the course. It should also be noted that the College 
serves a mostly rural and dispersed area. Tutors felt that it would 
be useful to repeat the trials in urban areas, especially where there 
are established energy projects that could co-operate with ABE 
institutions. Now that ground-work has been done and the Course 
Pack is available, this could well be an appropriate application of 
further EAGA/CT funding to another body. Given that personal 
recommendation appeared to be so important, the course might 
attract more students within an environment where there is a 
critical mass of potential clients. Although the EEACC area has a 
significant level of deprivation, it is dispersed and, perhaps, 
masked by the popular conception of affluent 'Essex Man and 
Woman'. 

4.8.3. Student evaluation reports indicated a strong consensus 
about certain aspects of the course content that could be omitted 
or enhanced. For example, it is clear that running costs, 
condensation and mould-growth problems are pertinent to 
students' situations and could usefully be covered in greater depth 
and breadth. Conversely, recognition of various types and makes 
of energy-using appliances may be essential for Energy Advisers 
but is seen as largely irrelevant in a course aimed at personal 
energy-saving needs. Where Sutherlands Tables are concerned, 
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there is clearly a need for ABE practitioners to study ways of 
making them more accessible to ABE level students. Such 
considerations have informed the development of the Teaching 
Pack. The level of student interest and need in condensation 
issues may hold a clue to more effective promotion of the course. 

4.8.4. Once student commitment was established, the course 
content proved to be interesting to the students and useful as a 
vehicle for delivering ABE; especially for numeracy skills, use of 
calculators and in gaining credits for Wordpower. It has proved to 
be a subject that holds students' attention because it soon 
becomes evident to them that the material has an immediate and 
on-going application to serious issues in their own lives. It certainly 
deserves to be accepted as a new focus for ABE. 

4.8.5. Students were able to use the information that was taught to 
make savings on their own fuel bills and to improve their levels of 
comfort. Some were able to pass on advice to others, who were 
also able to make savings. 

4.8.6. The College has decided to launch a "Warmth Without 
Waste" course early in 1997 and to apply the experiences of this 
Project. It will be targeted at the general public, particularly those 
sectors where 'fuel poverty' is likely to occur. The Course Pack 
material will also continue to be used over a range of existing basic 
skills classes, taking aboard suggestions arising from the Project 
that home energy conservation issues could be a basis to 
negotiate areas of learning with students. 
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5. INTEGRATION INTO EXISTING COURSES AND ABE  

TEACHING.  

5.1. Besides running the two pilot courses, it was arranged that 
the ABE Tutors who had undertaken the C & G Energy Awareness 
certification should use that training to include home energy saving 
studies in their existing Foundation Skills classes, to further test 
the premise that it could be a valuable vehicle for basic skills 
teaching. 

5.2. The 8 Tutors who had the Energy Awareness certification 
were involved with a wide range of ABE; from foundation 
Wordpower and Numberpower up to RSA Level 1 English and 
embracing courses such as, Communication Skills through Drama, 
English for Speakers of Other Languages ( ESOL) and post-ABE 
courses such a English Through History, GCSE French, English 
etc.. However, this Project was solely concerned with their ABE 
activities. Their ABE work also included services for students with 
learning difficulties and Staff Development training. (The Project 
Director and the two Project Tutors were among the 8 who gained 
the certification.) 

5.3. One of the Project Tutors was responsible for co-ordinating 
and reporting on the integration of the Energy Awareness training 
into the existing courses and for involving the others in 
development and testing of material for the planned Course Pack. 

5.4. Towards the end of the Summer term a 'Tutors Report' 
document was circulated to the Tutors but some Tutors submitted 
additional written reports, not only on their class-room experiences 
but also on the effect of the Energy Awareness training on 
themselves. The Project Tutor also followed up with personal 
interviews and had been in contact throughout the Project. 

5.5. One Tutor left the employment of the College but reported 
that she would be using the training in curriculum development in 
her new post. 

5.6. The feed-back was entirely positive and all who remained to 
report were able to use home energy saving studies to enrich their 
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teaching. In particular an Energy Quiz, developed by the two 
Project Tutors, was used in a variety of ways to stimulate interest 
and to generate discussion. The usefulness of the subject to 
introduce "real life" into numeracy and literacy teaching was 
valued. 

It is clear from Tutor Reports that the Course Pack that has been 
prepared during this Project will not only be useful for the "Warmth 
Without Waste" course itself but will be a valuable source of 
teaching materials for most Foundation Skills work; again, most 
valued for arousing and sustaining interest in theoretical work 
through its "real life" nature. 

5.7. Some Tutors reported using Energy Awareness training for 
giving advice to their students - and to friends and family outside 
the College context. ( Reports and comments are contained in 
Appendix D) 

5.8. Taking together the C & G certification of Tutors, the 
`Training the Trainers' certification, the two pilot courses and the 
general use of the material in existing courses, the whole Project 
developed a high level of "Energy Awareness" in the College, plus 
enthusiasm to be active in saving energy. Local firms were 
involved in supporting an Energy Quiz for schools, including the 
local electricity supplier sending a special energy display van to the 
College for "Conservenergy Week", besides contributing to the 
quiz prizes. The local gas supplier was approached but did not 
respond. It is not known whether this was merely due to the rural 
nature of the area of concern. 

5.9. The "real course" will be run in the Spring Term 1997 and the 
Tutors concerned are continuing to explore and devise energy-
saving activity. The Project has certainly added a new dimension 
to the academic effectiveness of the College and has proved the 
premise that, " the study of home energy conservation could be a 
new focus through which ABE students could be enabled to 
develop their basic literacy, numeracy, communication and access 
skills."  It has also saved energy and improved comfort for 
individuals. 
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6. CONCLUSIONS. 

 

6.1.  Home Energy Conservation can be an effective and 
rewarding study for ABE students, to deliver basic literacy, 
numeracy, communication and access skills. 

 

6.2.  The subject may be effectively incorporated into 
existing ABE courses or used as a "stand-alone" course. 

 

6.3.  It does not appear to be useful for atracting new 
students to ABE but it certainly maintains the interest of 
existing students. Future work in an urban situation may 
modify this view. 

6.4. ABE Tutors can acquire "Energy Awareness" 
knowledge and understanding through the NEA/City & Guilds 
Energy Awareness certification and can integrate it into 
existing basic skills teaching. 

6.5. Energy Awareness activities can be used towards 
students' City & Guilds Wordpower/ Numberpower 
accreditation. 

6.6. Changes in attitude and behaviour in home energy use 
have been identified among both tutors and students. Cash 
and energy savings have been made. 

6.7. The existing NEA/City & Guilds Energy Awareness 
certification training ( Three days plus an all-day examination.) 
is not a suitable form of accreditation for ABE students. 

6.8. College-based accreditation, externally accredited by 
NCFE, is an acceptable and credible alternative to the 
NEA/City & Guilds route, without "competing" with that 
certificate's established constituency. The alternative route 
broadens the target audience for Energy Awareness training. 
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6.9.  Energy Awareness courses are difficult to "sell", 
without more official recognition and cash support for the 
issues. 

6.10. The support for such courses from industry, especially 
from fuel suppliers, is not consistent. It is possible to raise the 
interest of non-fuel local businesses. 
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7. RECOMMENDATIONS. 

7.1. ABE institutions should be informed that home energy 
conservation studies are an effective new focus for ABE 
teaching. 

7.2. The 15-Week course should be widely publicised. 

7.3.  The Teaching Pack should be promoted and made 
widely available, to encourage other ABE-delivering agencies 
to take advantage of the findings of this Project. 

7.4. NEA should consider developing the findings of this 
Project, possibly with the support of EEMD, EST and CREATE, 
to widen the scope of Energy Awareness training. For 
example, they could modularise the NEA/C & G 3-day course 
and/or develop, say, a much longer version, to make it more 
accessible to a wider, "non-technical" constituency. 

7.5. Further work is needed on publicity to enable more ABE 
participants to be attracted to the courses. In particular, work 
is needed to study the "seasonality of interest" phenomenon 
and to devise a model approach for ABE centres. This would 
be an appropriate target for EEMD and/or EST funding. 

7.6. Having demonstrated the usefulness of Home Energy 
Efficiency Studies in the difficult and sensitive area of ABE, 
the Project should be studied with a view to extending the 
subject into Adult Education in general; again, an appropriate 
target for EEMD and/or EST attention. NEA may have a special 
interest because of the usefulness of such teaching to the 
"fuel poor" and because of their well established NVQ work in 
this area. 




